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Prologue to the Sessions 
On 27 July 2016, I visited the class as an outsider, accompanied by the Principal. 

A session was on, so the Principal, Lakshmi Gandhi (LG), and I (TM) waited outside 
for it to finish. But the children had been told there would be a visitor, and were 
excited. They could now see us through the window, and were distracted. So we went 
in briefly to say hello to them. 

LG: Would you like Tara Ma’m to come and teach you? She’ll come from 
next week, and she’ll teach you new things, and in a very different 
way. Would you like that? 

Class: YEEEESSSS. 
TM: Actually, I’m not coming to teach you. I’m coming to learn from you. 

Will you teach me? 
Class: YEEEESSSS. 
TM: I want to ask you something. Are you scared of your teacher? 
Class: NNNOOOOOO. 
TM: Are you scared of me? 
Class: NNNOOOOOO. 
TM: But I’m scared of you. [Shock. Pause] Should I be scared of you? 
Class: NNNOOOOOO. 
LG: What are you scared of? 
Class: [all children simultaneously shouted different words at the same time]: 

“Lion.” “Tiger”. “Leopard.” “Mouse.” “Darkness.” “Cockroach.” … 

[The Principal got some of the children, one at a time, to tell us what they were 
scared of. But they were all eager to speak.] 

TM: Okay. So here is what you can do for me. Take a sheet of paper. On it, 
you have to: 

 1. write your name, 
 2. draw a picture, of anything you want to draw, and 
 3. write down the thing you are most scared of. 
 You can finish this at home, and give me that sheet of paper when I 

come next week. 

[Children came close: “Teacher, how to spell cockroach?”  “Teacher, I’m scared of 
darkness.” 

  Goodbyes.] 

These activities were not planned, but came to mind at the moment, in 
part to break the ice and make the children feel comfortable, and in 
part because I was nervous, never having had conversations with such 
a large group of little people that age. 

It did seem to have the effect of breaking the ice, but in addition, the 
children seemed to get the feeling of having had a chance to talk, and of 
being listened to, by a stranger. 



  
 ThinQ for Standard II, Kaveri-Aundh 
  Tara Mohanan 

 3 

Session 1 
2 August 2016 

Today (my first class session), several children were ill with a viral fever, and not in 
school. Some, having developed a fever, were waiting to be picked up by parents. So 
the rest of them were a little distracted. But the class was still excited about the new 
‘teacher’, and the children were hard to control as we started. 

Some of the children came up to the front of the class with their ‘homework’: the 
sheets of paper with their name, a drawing, and a mention of something they are 
scared of. Instructions to fill in missing names, or other missing pieces, took a while. 
There were plenty of questions like: “Teacher, where do I write the name?”  
“Teacher, do I have to colour my drawing?” … But they soon settled down. 

1. PRETEND TO BE A TREE.   

 I asked the children to stand in a way that there would be some space around 
each one, for them to move. The next instructions were (something like the 
following, with demonstration): 
Stand on one leg. Bend the other leg at the knee, and place the sole of that foot 
on your inner thigh of the straight leg. Raise your arms as high as you can, 
and join your palms.  

Breathe. In, Out. In, Out.  

When you feel steady and balanced, … imagine that you are a tree, and try to 
sway just a little bit like a tree in the breeze.  

Slowly bring down your arms, and your leg.   

Now let’s do the same thing on the other side.  [repeated instructions] 

When we were done, they went back to their seats, but not before some of 
them gathered around, with “Teacher, this is yoga.” “I know how to do this.”  
“Teacher, do you know yoga?” “Teacher, do you like yoga?” And so on. 

Children got into the tree ‘pose’, 
but had trouble going through the 
slow process. 
After around 10 minutes of chaos, 
the children were back in their 
seats (most of them).  

This activity was meant to  
(i)  wake them up (post lunch: 12:30 pm);  
(ii)  give them a chance to legitimately get out 

of their seats; and  
(iii)  do something that helps develop physical 

balance.  

During this session, other than the little waking-them-up or hooking-them activities 
("become a tree" above; drawing and colouring; and individual children coming up 
and writing words on the board...), there were two important activities:  

 (i) Story Time: comparing a familiar version of a story with a new version, and 
identifying the differences; and  

 (ii) Group Work: classification. 
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2. STORY TIME: The Three Little Pigs   

T: Have you heard the story of the Three Little Pigs before? 
C: YEESSSSS. 
T: Okay, I’m going to read it to you. 
 If I say a word that you don’t understand, STOP ME, okay? 
 Now, my story is a little bit different from the one you know. 
 So after we’ve read it, I’m going to ask you some questions. And you have 

to tell me how this story was different. Okay? 

I read them the story.  [Story on the next page] 

During the reading, when we got to the word ‘carpenter’, I asked if they know who a 
carpenter was. Many hands went up, and they all said, “someone who paints the 
house.” One girl said, “one who makes furniture.” We then came round to wooden 
things, and to the carpenter-pig’s house being made of pieces of wood. 

All the children knew the story of the three little pigs. So they joined in the telling —
huffing and puffing and blowing the houses down. But there was a twist to this 
story. One of my purposes in telling this particular story was to see how many of 
them recognized the twist. A few did.  

T: Have you heard this story before? [YESSSS] 
 Did you like the story? [YESSSS] 
 So was it different from your story? [YESSS] 
 What was the difference? 

One girl said, “I didn’t know that the first pig was a farmer, and the second 
pig was a carpenter, and the third pig was a dentist.” 

After some prodding, and with 3 or 4 of the children coming up with some 
ideas, at least some of them got it that the differences between the familiar 
story and this one were: 
1. The little pigs were a farmer (built a straw house); a carpenter (built a 

house with pieces of wood); and a dentist. 
2.  In their story, “the pigs were all boys. In this one, there was a girl, the 

sister who saved the brothers.” 
3. “No one was killed” — no fire, no boiling water. The dentist pulled out 

some of the wolf's teeth so he couldn't eat anyone. Also, “they were kind 
little pigs, because the dentist treated and healed the wolf.” 

4. They all became friends. 

 

Learning outcomes:  

Beyond the ‘entertainment’ of listening to a story, and participating in parts of 
the telling, the activity included as its intended learning outcomes:  
(i) expanding the children’s English vocabulary, and  
(ii) initial familiarity (through exposure) with a variety of the language that is 

different from theirs, aspects of which it would be good for them to develop. 
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In addition, the story has elements that would perhaps inspire the children 
towards certain values (kindness; hard work), and plant in them an awareness 
of biases in such stories (e.g., gender bias), which gets consciously neutralized in 
this one. 

 

The Three Little Pigs 
Once upon a time there were three little pigs.  

One pig was a farmer. He built a beautiful house with the straw from his fields, 
without wasting any of it. When the house was finished, he invited the other two 
pigs to sing and dance with him.   

The second pig, his brother, was a carpenter, and made things with wood. He 
built his house with sticks of wood. His house was cosy and comfortable. When 
it was finished, he too invited the other two, and they sang and danced together.  

The third little pig, their sister, was a dentist. She built her house with bricks. 
She worked very hard, and it took her a long time to finish building her house. 
But it was a strong house. It had a chimney over her stove, so that when she 
cooked, the smoke would go out through the chimney. 

One day, a big wolf saw the first pig and the second pig singing and dancing 
outside their houses. And he thought, “mmmm! They must be very tasty. I must 
have them for dinner today.”  

He chased the first pig, but the pig quickly ran and hid in his house made of 
straw. The big wolf followed him to the house, and he huffed and he puffed and 
he blew the house down.  

The pig was scared, so he ran to his brother’s house. And the two brothers hid 
inside the house made of wooden sticks. The big wolf now came to this house, 
and he huffed and puffed and he blew the house down. 

Now the two little pigs were terrified, and they ran to their sister’s house, made 
of bricks. The big wolf followed them there. He huffed and he puffed, and he 
huffed and he puffed, and he tried to blow the house down. But he couldn’t. He 
kept trying for a long time, but the house didn’t fall, and the three little pigs 
were safe inside.  

Now the wolf looked up at the chimney and had an idea. He went up to the roof, 
and tried to enter through the chimney. He stuck his head in through the 
chimney, and started sliding down through it. He saw the third little pig waiting 
for him down there, and thought, “Mmmmm, that’s my dinner!” And can you 
guess what happened?  

Remember she was a dentist? She took out her instruments, and as soon as she 
could reach up to the wolf’s face, she pulled out some of the teeth in his mouth. 
So now he wouldn’t be able to eat any little creatures so easily.  

The wolf’s gums were bleeding, and he started to cry. The little pigs then helped 
him come out of the chimney, and the dentist pig treated him and made him 
well. 

The two brothers thanked the sister for saving their lives, and promised to build 
strong houses like hers. The wolf thanked the pigs, and promised to never eat 
any more little creatures. They felt sorry that they had been lazy. They too 
worked hard, and built strong houses. And the three pigs were safe. And 
happy.” 
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3. GROUP WORK: Seeds and Stones   

The children formed groups, 4 per group, and spread out in the corridor. 

I had brought with me some bags containing 3 seeds and 3 stones each, all 
about the same size. Each group got a bag. 

Instructions: Take out the things in the bag, and separate them into two 
groups. Suppose you get a box of Lego blocks with red blocks and blue blocks, 
and I ask you to separate them into two groups, and you separate them into 
the red group and the blue group. Exactly like that, make two groups out of 
the things in the bag. Then talk about the two groups of things, and find out 
the differences between them.” 

When all the groups seemed to have finished, we came to the classroom. Each 
group had to then tell the class how and why they separated the 6 'things' 
into 2 groups the way they did.  

The groups had all separated the seeds from the stones. One person from 
each group came up and wrote on the board what the two groups of things 
were.  The first group wrote: ROCKS and BEADS. 
  The second group wrote: STONES and SEEDS. 
(All subsequent groups had ‘stones and seeds’.)  
Most of the children dismissed the idea of “beads”. When I asked them why, 
they said, “People make beads. People don’t make seeds.People didn’t make 
these.” So we settled on SEEDS. They also had a lot to say about the 
difference between stones and rocks. To them, rocks are BIG and stones are 
SMALL. So the class agreed these were stones. 

What is the difference between the seeds and the stones? 
They were able to give a list of traits that would distinguish the seeds and 
stones in the bag: STONE SEED 
 grey brown 
 rough smooth 
 hard soft (not so hard)  
 heavy light 

How can we tell by just looking that something is a seed, not a stone? 
A seed could be grey, rough, hard, and heavy. How do we tell that it’s not a 
stone? One thoughtful-looking child came up with:  
S: A seed has a plant inside it, it becomes a plant, a stone doesn't. 
T: But can you see that when you look at the seed? Suppose you take this 

thing that you think is a seed. What can you see, or feel, or smell...? What 
makes it a seed? 

The child pointed to the part of the seed that attaches to the stem, and said, 
“Stones don't have this, all seeds have it.”   

I was thrilled. The desired learning outcome of the activity was developing a 
rudimentary ability to classify, and to identify the traits that distinguish one 
class from the other. This was a small beginning of inquiry, and the result 
showed that it was possible to start in Standard II!  
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[Worksheet 1: A few of them gave it to me, most wanted to take to home, 
colour it, and bring it back next time.]  

WORKSHEET 1 
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Session 2 
9 August 2016 

I walk into the class, and there is the commotion of excitement.  “Good Afternoon 
Ma’m!” Even before they have finished and I have put down my backpack, I am 
surrounded by half the class trying to hand in the worksheet (‘homework’) from the 
two previous times. I feel straitjacketed. The image that comes to mind is that of 
ants crowding frenziedly around a grain of sugar. It takes a while to get them back 
to their seats, with instructions to hand me their work at the end of the class. 

In the middle of all this, a little boy sitting at the back walks up to me, and says, 
“You’re looking very pretty, Teacher!” I was taken aback, but I think I had the grace 
to thank him without showing my surprise. He repeated, “You’re really looking very 
pretty.” Again, “thank you!” 

1. Waking Up  
 We started the session by forming lines and pretending to be a tree, like last time’s 

‘yoga’ activity. But something was distracting them, and their heart wasn’t in the 
exercise, so we stopped very soon, and the children returned to their seats. 

2. Remembering 
 We went back to last week’s story, and they all remembered the story.  

Q. What were the little pigs?  
A.  Farmer, Carpenter, and Dentist. (ALL) 

Q.  Were the pigs boys or girls? 
A.  Two were boys and one was a girl.  (ALL) 

Q.  When the wolf stuck his head in the chimney, what did the dentist do? 
A.  The wolf huffed and puffed the house down. (SEVERAL) 
  She pulled out his teeth. (ONE)     

For the word ‘carpenter’, most of them remembered that it was someone who 
worked with wood, made wooden things, and made wooden furniture. 

3. STORY TIME?  
Last week, several children had shown me their books, or sheets of paper, with 
stories that they wanted to read to the class. I had told them they could read it out in 
the next class, but only if the story was: 
(i) their OWN story (created by them), and  
(ii) written down (to read it, not TELL it).  

Today, I asked if anyone had a story to read out. 
Several hands went up. But they all belonged to 
people who were going to either to read from a 
storybook, or to tell the story without writing it 
down.  

I reminded them of the conditions, and 
postponed their story-telling to next week. 

The purpose of condition (i) was to 
make them create their own 
stories rather than read out a 
story from a book.  

Condition (ii) was meant to force 
them to do some writing, and at 
the same time, it would help them 
keep the ‘presentation’ short and 
focused. 
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4. HOW MANY SQUARES?  
The next activity was to look at a picture in their 
worksheet, and see how many squares they could find in 
it. All of them had the answer ‘16’, except for one child, 
who came up to the board and pointed to the “big square”, 
so that his answer was ‘17’.  
“How many do you think there actually are?” 
The numbers went up, ‘18’; ‘19’; ‘20’. [It was clearly a 
result of the ‘teacher’ having said that ‘17’ was ‘more 
correct than ‘16’. So more than 17 should be even better!] 

 
 
 
 
 
 
 
 
 

We then counted all the possible squares, made up of 4 squares, 9 squares, and 16 
squares, and found ‘30’ squares in all. The children seemed quite pleased with this 
activity. 

The intended learning outcome of this exercise was the ability to notice the non-
obvious: to SEE not just the single squares but also larger ones made up of smaller 
ones. 

 
5. GROUP WORK:  Puzzles 
The children broke into groups of 4 and 5 in the corridor, to try to talk about and solve together 
the puzzles in the worksheet. When all the groups were done, we came back into the classroom. 

Comment:  The way the children acted in groups when doing this exercise suggested to me that 
perhaps children in Standard II are not ready for minds-on group work, though they may do well 
in hands-on group work. Last week, with the seeds and stones, there was no exchange of ‘ideas’, 
but they were at least able to share the objects fairly, and jointly form the two groups of objects. 
This week too, there was no exchange, except occasionally when a child needed help with reading 
a word, and a neighbor helped out.  

A. How many days in this week start with T? 
 Most got Tuesday, Thursday, but with some prodding, Today and Tomorrow too. 

B. We see three houses in a row. One is red, one is blue, and one is yellow.  
 The red one is to the right of the house in the middle.  
 The blue one is to the left of the house in the middle. 
 Where is the yellow house? 
 Most got IN THE MIDDLE, but with quite some difficulty. 
C. This is a funny one. 
 You are sitting in a room. 
 Imagine there are no doors, no windows, and no openings in the room. 
 How will you get out? 
 They struggled with this one. Some wanted to dig through the roof, and others to 

dig through the floor. At some point, I read the question out again, emphasizing 
and repeating 3 times the word IMAGINE. One child caught on, and said, “We 
have to imagine.” This is a question a 12-year old came up with, and the answer 
was: “STOP IMAGINING”. The children were thoroughly amused by the story. 

They handed in their worksheets after playing with them. To be returned next week. 

This activity was just fun. No learning outcome was intended.  
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WORKSHEET 2 
Page 1 
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WORKSHEET 2 
Page 2 
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Session 3 
16 August 2016 

 I wasn’t well, and needed a mike. Also, I planned no group work as that needs a lot 
of coordination and energy. 

 
Was yesterday a holiday?  YEESSS.  Tomorrow also holiday. 
What was special yesterday? INDEPENDENCE DAAYYYY. 
What did you do on Independence Day? (Many watched TV at home.) 
 

1. Last week’s Squares: 
T: Remember the squares? I think we made a mistake in counting the number of 

squares. Shall we check again? [drew on board]. 

Class: THIRTYYYYY…  

T: So, we didn’t make a mistake! Good. 

We went through the process of counting the squares again, and it was clear that 
most of the children remembered not just the end result, but the process. This was 
encouraging. 

Often — perhaps because of constant over-stimulation without the need to pay 
attention, both at home and in school — something ‘learnt’ in one class is forgotten 
and not carried over to the next class. This also results in children not learning to 
pay attention, and when confronted with the need to pay careful attention, they are 
unable to do so, and the activity then becomes ‘boring’. 

The purpose of returning to the Squares exercise this week was to help the children 
pay sufficient attention to the exercise for it to have the intended outcome of 
noticing, observing. They need such exercises so that over time, this can become a 
habit of the mind. 

2. ALL WINNERS: Gold medal 
Returned last week’s worksheet with a ‘gold medal’ for each child, for trying to do 
their best to draw and to write. 

Instructions to put away worksheets and settle down. 

In the last class, we had devised a signal for everyone to be quiet, and to listen, (have 
their “listening ears turned on”). The signal was CLAPPING OF HANDS TWICE.   
It worked most of the time in this session.   

  
3. QUIET TIME 
Sit in your places. Sit up straight.  
Hands together in front of you, in your lap. 
Slowly close your eyes. Breathe slowly. In. Out. In. Out.  
Keeping your eyes closed, put a smile on your face.  
I want to see all eyes closed, and a smile on every face.  

Now, without opening your eyes, can you imagine a bubble?  
It is a bright, really bright bubble.  Imagine the bubble in front of your face.  



  
 ThinQ for Standard II, Kaveri-Aundh 
  Tara Mohanan 

 13 

Imagine that this happy bubble is flying around in front of your face.  
Wherever it goes, it makes everything around it happy.  
And when you breathe in, imagine it going into you through your nose.  
It goes THROUGH your nose, INTO your throat. Into your stomach.  
There it splits into two bubbles, and they go down, one into each leg, all the way into 
your toes. And they make your toes happy.  
Then they come back up, through the legs, through your stomach, up into your chest. 
They go into your arms, one through each arm, all the way to your fingers. They 
make your fingers happy.  
Then they travel back through your arms, into your chest, up into your face, and 
head, and brain. They wake you up, and make you happy. 
And they play around your face. Now the whole of you is happy.  
Slowly, slowly, breathe the two bubbles out through your nose. Watch them go out. 
They have left all their brightness inside you. 
Take a deep happy breath, and slowly open your eyes.  
Does that make you feel good? Ready to work?  SILENCE. 
[Several children had trouble keeping their eyes closed, despite numerous reminders.] 
Ready to do some work? YEESSS.  

4. STORY TIME: Did anyone WRITE a story, to read to us today? 
 [One child came up to read a story. After her first sentence, I asked if she had 

written it. No, a teacher had written it on the board, and everyone had copied it.  
 So no stories this time. We’ll see next time. The two conditions were repeated.] 

5. How many of you have NOT seen a rainbow?   R A I N B O W 

 Many had not!!! 
[I should try to see if we can make a rainbow in the class, with a prism perhaps.] 
How many colours does a rainbow have?   SEVEN. 
Red, Orange, Yellow, Green Blue, Indigo, Violet. (We talked about indigo.) 
Written on the board in that order in a column, they saw that reading from “DOWN 
TO UP’ gives VIBGYOR, a word some children were familiar with.  

Now, what comes at the end of rainbow?   W  (One child got it!)  

This is a simple exercise in lateral thinking: switching from the concept of rainbow 
to the word rainbow. 

6. Similarities and Differences as Part of Classifying  

T: I’m going to draw two things on the board, and you have to tell me if they 
are different or the same. 

[Before I could finish the sentence, there were answers from different parts of the 
class, shouting, “different”, or “same”. This is a general phenomenon: before a 
question is finished, hands are up in the air and butts are out of their seats, wanting 
to answer. What is reflected here is a symptom of three societal problems being 
transmitted to children: (i) being heard/seen is more important than thinking or 
doing something valuable; (ii) speed at the cost of quality; and (iii) competitiveness 
and the desire to get ahead of others.  

The situation in Class VI is identical.] 
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I drew two circles on the board. They were VERY SLIGHTLY different in 
size. Most children said they were the same, but there were some who 
insisted they were different in size. The same happened with two near-
identical triangles, despite saying that the difference in size was because I 
didn’t know how to draw. 

Next I drew a square and a rectangle. Everyone said they were different, and 
knew the names of the shapes. 

T: What is the difference between them? 
S: In a square, all the sides are equal.  

 In a rectangle, opposite sides are equal: two short and two long sides. 

This exercise was intended to sensitize the children to similarities and difference, as 
part of classifying. Here the classification was known (unlike in the case of the 
stones and the seeds), so the focus was on identifying the distinguishing traits.  

T: Suppose you got a rectangular sheet of paper, can you make it into a 
square? It has to be the biggest square you can make from that sheet of 
paper. And you are not allowed to cut it. 

Children folded a sheet of A4-sized paper in many ways, into various shapes.  

But one child folded it as expected, and demonstrated that to the class.  

There was some talk about how we got that square: folded such that the 
adjacent sides were equal. I have a feeling most of the children didn’t get it. 

Learning: Beginning with sensory-motor activity (doing something with the hands, 
eyes, and mind), and going on to the rudiments of an insight that can be developed 
later as a proof. 

7. TONGUE TWISTERS  

T: Can you say this slowly?  
 1. She sells seashells on the seashore. 
Now say it faster and faster. 
[Teacher: “Do you remember what these are called?   TONGUE TWISTERS!] 

 2. Red leather yellow leather red leather yellow leather … 

Instructions: to practice at home. 
Learning: a fun way of developing clarity of enunciation. 
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8. DRAWING  

 T: Shall we do some drawing? Do you know how to draw the picture on your 
worksheet? 

 

 

 

Some children said they knew how to draw it, and tried on the board. I asked 
if they wanted to see a simpler way of getting it, and demonstrated it on the 
board.  

Instructions: to draw the same picture on the other margin of the worksheet, 
which is blank, for next time. 

Involves focused, repetitive, restrained, precise activity, that nurtures 

 (i) hand-eye-mind coordination; 
 (ii) stillness of mind, akin to meditation; and  
 (iii) the capacity for design 

 

Although the Worksheet mentioned making paper airplanes, there was no 
time to do that, and so we decided to leave it for another time. 

[The hour was over, and chaos set in. But that didn’t interfere with the very 
vigorous and joyful ‘BYE TEACHER’s.] 
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WORKSHEET 3 Page 1 
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WORKSHEET 3 Page 2 
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Session 4 
6 September 2016 

It was the day after Teachers’ Day. As I entered the classroom, the children 
swarmed around, hands sticking out to be shaken, as they wished “Happy Teachers’ 
Day”. One phenomenon that was both surprising and upsetting was the ritual of 
touching feet — all the children eager to get near enough to do so. It was more than 
10 minutes before the class had settled down. 
 
Good afternoon! 
Sorry we are meeting after 3 weeks. I missed you. WE MISSED YOU TOO.  
Ready for today’s activities?      YEESSSS. 
Remember the bubble quiet time from last time? YEESSSS. 
Let’s do that again today. 
 

1. PREPARATION BEFORE LEARNING SOMETHING NEW      
 Sit in your places. Sit straight.  

 Hands together in front of you, in your lap. 

 Slowly close your eyes. Breathe slowly. In, out. In, out.  

 Keep your eyes closed. Put a smile on your face.  

 I want to see all eyes closed, and a smile on every face.  

 Now, without opening your eyes, can you imagine a bubble?  

 A bright, really bright bubble.  Imagine the bubble in front of your face. Imagine 
that this happy bubble is flying around in front of your face. Wherever it goes, it 
makes everything around it happy.  

 And when you breathe in, imagine it going into you through your nose. It goes 
THROUGH your nose, into your throat. Into your stomach. And plays around 
there. Then it splits into two bubbles, and they go down into your legs, into your 
toes. And they make your toes happy.  

 Then they come back up, through the legs, through your stomach, up into your 
chest. Breathe. Imagine the bright bubbles. They are beginning to make the 
whole of you bright and happy. 

 And then they go into your arms, one through each arm, all the way to your 
fingers. They make your fingers happy.  

 Then they travel back through your arms, into your chest, and up into your face, 
and your head, making you happy, relaxed and ready to work.   Now the whole 
of you is happy. Slowly, slowly, breathe the two bubbles out through your nose. 
Watch them go out. Do all of you feel good? 

The meditation was disturbed today for various reasons. But more children were able 
to keep their eyes closed and focus than in the last session. It was interesting to 
watch a few children following the path of the bubble with their hands, and their 
faces sometimes screwed tight in an attempt to concentrate. 
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2. STORY TIME:  

One child had told me as class started that she had a story written down, and it 
was her own. I called her to the front of the class to read her story. I had made 
the mistake of not checking the story beforehand: it was Cinderella in verse, 
clearly from a book. But having asked her up, it would be damaging to not let her 
read the piece. The other children couldn’t hear her, so I repeated every line after 
her. This activity will not work; I have to find another way to do Story Time. 

3. A TONGUE TWISTER: My big black bug blows bubbles. 
Good for clarity of enunciation, and for at least some of them to wonder about 
sounds: why some sequences are tongue-twisters. 

4. OBSERVING PATTERNS  

T: Can I ask you something? How many legs does a cow have? 
Class: FOUR. 
T: And how many legs does a pigeon have?  
Class: TWO. 
T: Can you think of a creature with ONE leg? 
S: TREE! (Several students said, ‘tree’.) 
T: How about something that can walk? 
Class: No, nothing with one leg. 
T: Two legs? 
Class: PARROT. PENGUIN. CROW.  
T: How about three legs? 
Class: M-mm. Nothing. 
T: Four legs?  
Class: COW. DOG. 
T: Five legs? 
Class: (someone shouted) Caterpillar. 
T: Six legs? 

On blackboard: 
1 leg:  X 
2 legs:  parrot, penguin, crow. 
3 legs:  X 
4 legs:  cow, dog. 
5 legs:  X 
6 legs: butterfly, bee 
7 legs: X 
8 legs: spider 

 
After this there was chaos: opinions on whether spiders have six legs or eight, 
or more; snakes have 10 legs or none, how many do mosquitoes have… While 
some children seemed clear on the number of legs creatures have, others 
seemed confused. 
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At this point, I erased 
the board and wrote 
the information in a 
different format: 
 

No. of legs example No. of legs example 
ONE none TWO birds 

THREE none FOUR ‘animals’ 
FIVE none SIX bees, flies 

SEVEN none EIGHT spider 
NINE none HUNDRED centepede? 

This exercise was intended as initial guided practice for the children in noticing/ 
observing things around them, reporting their observations, and gradually beginning 
to form observational generalizations.  

I felt sheer delight when, at this point, one child ran up to the board and 
pointing to one of the columns, said, “Teacher, this is ODD NUMBERS.”  

It happened to be the wrong column he pointed to, but that didn’t matter. He 
provided an entry point into an observational generalization. 

The term ‘observational generalization’ is NOT for introducing the children to till 
they are much older. Given the opportunity in the form of guided activities like the 
one above, they will gradually develop an understanding of the concept, and be able 
to consciously form observational generalizations without knowing the terminology. 

I don’t know what the second graders’ understanding of ‘odd’ and ‘even’ 
numbers is. Before the end of my sessions, I need to figure that out. 

 

5. WORKSHEET: I wish my teacher knew that: 

 T: “When I was in school, I used to wish that my teacher knew that I 
had two brothers, younger than me, and sometimes, if one of them was 
sick, or of my mother was sick, I would be worried, and could do my 
school work well. And I would wish that my teacher knew that even in 
school, I was worried about them, that’s why I couldn’t concentrate. 

 Do you have anything that you don’t get a chance to tell your teacher, but 
you feel, “I wish my teacher knew it”? 

 Can you write it in the worksheet? 
 
The one common theme among the responses came in many forms, “I wish X 
Teacher (X=Name) knew I love her.” “I like X Teacher.” “I don’t want to trubl 
X Teacher.”  
There were a few who took the word “wish” to mean “greet”.  
But there were also the occasional ones that said, “I wish my teacher knew I 
am un happy.” And “I wish my teacher knew Y (a classmate) always troubles 
me.” 
 
By the time they all finished, the session was over. 
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WORKSHEET 4 
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Session 5 
(20 September 2016) 

Comment:   After the feet-touching day last time (6 Sept), today was hugging day. 
One child started it — hugged both my legs so I couldn’t move — and of course, all 
the others were there in front of the class for a leg-hug in a blink of the eye. Once 
again, it took 10 minutes for the children to settle down. 

Today I didn’t initially have another teacher in the class to help. (Someone did come 
in a bit later, but I told her I could manage.)  

The first 20 minutes were spent on talking about the what and the why of discipline, 
and getting the children to sit down quietly. I tried to look stern, and could see the 
effect on their faces — those who had setted down were clearly uncomfortable with 
this new ‘face’. And for the 10 or so who were restless, their expression was one of 
either “couldn’t care less”, or a poker face. I found myself staring at the restless and 
inattentive ones. And they stared back, unrelenting. In the case of one child, I had to 
ask him to go and stand outside for a while — for ‘troubling’ his neighbour till she 
was at her wit’s end (I had been watching). Of course, I called him back in after a 
few minutes.  

This part of the session was heart-breaking. This was not really about ‘discipline’, 
but about working together joyfully and working without causing disruption. I 
wished then I could talk to each child one-on-one, to figure out their problem. With 8 
one-hour sessions, and 50 of them, I don’t even see myself learning their names, let 
alone having a one-on-one chat. My feeling was, this is hard. I was telling myself: “I 
don’t want to ‘teach’ like this.” I feel bad for the teachers who have to do this on a 
regular basis. 

I had wanted to find out if it was possible to have ALL the 50 7-year olds attentive 
together for even 60 seconds, and decided that it was not possible.  

A classroom with 50 children — lines of benches laid out in rows and columns, 
without much room to manouver or even move, with narrow aisles, and without 
space for the large bags — is not the most conducive to learning, for any of them. 
And in such a classroom, for 50 children to be sitting in those benches is not the best 
environment for instiling any kind of self-discipline either. I felt miserable making 
them “sit up straight, hands in laps, legs planted on the floor, under the desk… 
quietly.” And yet, without doing so, it was tough getting the entire class to do 
anything together.  

I came back home hurting inside that I had tried this experiment in ‘discipline’. 
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1. T: I’m going to ask you a question. It’s actually a riddle. 
  I am tall when I am young, and short when I am old. What am I? 
  Several children shouted, “Tara Teacher,” or “You.” 
 So I changed the wording: 
 T: There is this thing that is tall when it is young, and short when it is 

old. What is it? 
 One child wanted to know if he could ask a question about the question. I 

said he could.  
 St: Is it a living thing or a non-living thing? [This child is probably  

     familiar with the game of “Twenty Questions.”] 
 T: What do you think? 
 By this time, there were shouts from all parts of the class: “people,” 

“grandmother,” “trees,” “plants,” and so on. 
 T: Are grandmothers tall when they are born, and get shorter? 
 This scenario went back and forth till one child said: “PENCIL.” 
 T: Excellent. I hadn’t thought of a pencil. Does everyone see how when 

a pencil is young, when it is new, it is long, and when you use it, and 
sharpen it, it gets shorter and shorter? A pencil starts out long, not 
tall. And it gets shorter and shorter.  

  Can you think of anything else that is tall when it is new, but short 
when it is old? 

 

There was a chorus of “crayons,” “colour pencils,” and so on. This would have been a 
wonderful chance to talk about categories and sub-categories, but given the chaos in 
the class, I had to stop with saying something like, “Colour pencils and crayons are 
just like pencils, so we won’t count them as separate things.” This was lame, but 
under the circumstances, I was just trying to escape, I guess. 

 T: How about a candle? Do you think it is tall when it is young, and 
short when it is old? YESSS. 

 Once they heard “Candle,” as a possible answer, there seemed to be some 
excitement, possibly because they thought they had got “THE answer”. 

One activity I had planned for today was making paper airplanes, left over from a 
previous session. But I decided to focus on some simple fun activities for today, with 
the promise of paper airplanes next week.  
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2. MORE FUN  

T: Remember a question we asked in a class before? 

 Q:  What has hands but cannot clap? 

 The teacher sitting in the back raised her hand along with practically all 
the children. 

T: Teacher has also raised her hand. So this time we’ll give her a chance. 
[The children were amused by this, and turned to the teacher, who 
pretended to be a child.] 

Teacher:  CLOCK? 

There was some excitement at this. We soon went on to another question. 

 Q:  What has legs but cannot walk? 

Again, many hands went up, and the first answer was: CLOCK! 

There were several more answers: ‘tree’ (“Does it really have legs?” “No.”) 
‘autorickshaw’ (“Does it have legs or something else?” “Wheels!”). One child 
said, ‘CHAIR’, and then another said, ‘TABLE’.  

T: Good. Now the next one is a difficult one. 

 Q:  What has eyes but cannot see? 

There were several answers, including ‘coconut’, which was legitimate. After 
some struggle, thinking, and talking, we spoke of ‘potatoes’, and their ‘eyes’. I 
then asked if they know of an expression that goes, “the eye of a ____”, 
something that is long and sharp and has one eye. Even with the clues, they 
were lost. This was not surprising, given that idiomatic expressions in the 
language may not come up very much in the children’s regular language use. , 
So I said, ‘NEEDLE’, and we talked about the expression, ‘eye of a needle’. 
The idea that a needle has an eye created a ripple of amusement and gave 
them a kick. 

T: One more question.   

 Q: How many months have 28 days?  
Many of the children shouted, “February!”  
T: Listen carefully to the question: How many months have 28 days?  
          NOT: Which months have 28 days? 
We needed another rephrasing: “NOT: How many months have ONLY 28 

days?” The question is: How many months have 28 days?” 
It took a while for them to see that all 12 months have 28 days.  

  I was pleased to see that most of them got the difference between “28 days” and 
“Only 28 days”. 

 A surprise learning outcome: This would form part of the preparation for use of 
clear and precise language and thinking in reasoning later on. 
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Q: There are 3 apples on the table. You take away 2.  How many do you have? 
The class was divided almost equally between two answers: ONE and TWO. 
One of the children explained: “If you take away two apples, then you have 
two. One is left on the table.” 

This too was an example of a question that you have to think about and understand 
(not just hear the WORDS) before you can answer. The answer ‘1’ is a knee-jerk 
reaction to ‘3 – take away 2’.   

My intention in giving the children these fun questions was simply to break the 
monotony with some fun. But as it turned out, the children were exposed in the 
process to the need to READ/LISTEN CAREFULLY, and figure out what the 
question was asking. Another learning outcome, of course, was practice in lateral 
thinking. 

3. DRAWING  

T: There is a picture at the bottom of your worksheet. And there is an empty 
box just above it. Can you DRAW in the box the design you see at the 
bottom of the page?  

They were drawing the details left to right, so we decided to find an easy way to 
understand the design by breaking the picture up into parts. I drew on the board, 
first with the children just watcing, and then again with them copying in their 
worksheets, with interjections of what they saw the shapes to be.  

 

 

 Teacher, those are mountains!!! Yes, and paths to go up the mountains.   

 

 

More paths to make it easy to go up, and to go from one mountain to another! 

 

They could then go on and add whatever details they wanted, using their 
imagination. This turned out to be a fun activity. By the end, they had all got the 
overall design pretty well. It was clearly a repetitive, meditative, calming activity. 
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WORKSHEET 5  
[page 2 from the previous session, distributed on 20 Sept.] 
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Session 6 
(27 September 2016) 

Comment:   Like last time, there was no other teacher to help through the first part 
of the session. This was fine. 

The last session had been a difficult one. In contrast, this one was a reasonably 
comfortable session, a relief after the last one. 
 

1. PREPARATION BEFORE LEARNING SOMETHING NEW      

 Sit in your places. Sit with your backs straight.  
 Hands together in front of you, in your lap. 
 Now, here is what I want you to do. 
 SMILE. You don’t have to close your eyes today. 
 Let’s breathe in, breathe out, slowly. 5 times. 
 Now, just watch what I am doing. Breathe in, like this, slowly. [demo]  
 Then, when you breathe out, do it like this. [demo] 
 Let’s do it together.  
 Hold your mouth rounded, the way you would do it if you want to whistle. 
 Breathe out thru the mouth, as loud as possible. (5 times) 
 Good. Now let’s do something a bit different. Here is what we will do.  
 Breathe in, take a long breath. Then, when you breathe out, do this. [demo] 
 Breathe out through the mouth, saying aaaaaa, as loud AND steady as possible. 
 Let us do this one also 5 times. [We stopped when everyone had finished.] 
 Does everyone feel good? Are you awake? 

Comment:     The breathing and focusing went well today, till the second round of 
breathing out saying “aaaa”.  During the second round, several of the boys took that 
opportunity to shout the “aaaa”, and to create a disturbance while also having fun. 
The shouting ended up disturbing nieghbouring classes.  

After each round of shouting, we talked about quietening down, but each outbreath 
offered an occasion to shout.  

Once we were done with the breathing, I said we were going to talk about the 
shouting. We were all silent for a stretch, then I asked,  

 “Many of you were shouting when you were supposed to concentrate on letting 
your breath out with a sound. It was not a sound any more, it was a noise. Who 
were the shouters? I want you to honestly tell the class if you were shouting. 
Those who were shouting, could you raise your hands? Be honest with yourself 
and those around you.” 

ONE child, X, raised his hand. This happened to be one of the most restless and 
fidgitty children in the class. Again, I waited for a while, then said to this boy, “Thank 
you, X, for raising your hand, for your honesty. It will help you more than it will help 
anyone else.” A smile spread across the child’s face, and in the rest of the time I had 
with them — 3 sessions including this one, he was one of the most actively 
cooperative children in the class. Not once did I see him restless, or disturbing the 
class!  
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2. SONG TIME 

“Many of you have asked me if you could sing a song in class.  So today we are 
going to do that. Would anyone like to come to the front and lead a song that 
everyone can join in?” Two children came to the front. They were not pleased 
that it would be group singing, but there were many who wanted to sing 
individually, and I didn’t want to single out anyone. 

The song was “It’s a small world after all,” and all the children joined in. (So 
did I, and it was fun for me as well — it took me back many years.) 

Everyone knew the song, and joined in. They took no time getting into the act. It 
surprised me (though it shouldn’t have) how much the children got into the spirit of 
singing together, and how much they enjoyed it, with no sense of competition. Never 
having done this before, I wished I had tried this earlier, and on a regular basis.  

They wanted to sing another song, and there was no stopping them. (This was one I 
hadn’t heard.) But at the end of it, when I said, “Let’s get on to our next task,” they 
settled down without the usual commotion. 

3. QUICK RECALL 
Q:  What has eyes but cannot see? Do you remember? 
As usual, there were several hands up, but in less of a hurry to answer. They 
answered: ‘coconut’; ‘potatoes’; ‘needle’. One child said, ‘eye of a needle’. Most 
of them remembered what we had talked about the previous week. 

This recalling what had happened a week before had three aims: (i) remembering: if 
they remembered, it was without making an attempt to memorize; it was because 
they found it interesting; (ii) language: it was a small expansion of their use of the 
language — familiarity with an extended (metaphorical) meaning of a familiar word; 
and (iii) sheer delight: the children are at an age when knowing a riddle like this, 
and posing the question to others, gives them a thrill.  

4. WORKSHEET (p 1)  

WEIRD CREATURES 

Q: Look at the first picture. What is that creature?  
A: (several voices) “Tiger and bee”; “a bee that looks like a tiger”: “Bee-Tiger” 
Q: Have you seen anything like that?   
A: Noooo!   

Q How about the second picture?      
A: It’s a “Monkey-Crow”. No, it’s a “Crow-Monkey”. 
Q: Do you think such creatures exist? Do you think they CAN exist? 
A: No.  
The children had different answers for why not: essentially, they pointed to their 
pre-conceptions about the classification of creatures: How can a ‘bird’ and an ‘animal’ 
be a single creature, or a big one and a very small one. 
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The purpose of this exercise was to get them started on thinking about what is 
logically possible but doesn’t exist. This is one of the starting points for scientific 
inquiry (questions like: why are there no creatures with beaks and six legs? why are 
there no creatures with feathers but no leaves? And so on. Such questions would lead 
them into the world of scientific quest. 

I GET ANGRY SOMETIMES 

T: You know, sometimes I am happy, sometimes I get sad. You also? 
Sometimes I feel  I don’t want to talk to anyone. And sometimes I want 
someone to listen to me. Do you feel that way sometimes? And sometimes 
I get angry.  Do you get angry?  

 Anyone who never, never gets angry about anything? [There was no one.] 
 Do you like being angry?  
 Most children said, “Noooo.” But there were four who said they like getting angry. 
(Not that it means anything, but all four were boys.) When asked what they like 
about being angry, they all gave variations on the story:  “When I go home and my 
mother scolds me, I get angry, and I can go to my room and don’t come out.” OR 
“When my sister hits me, if I am angry, I can hit her back.” 

 So, what makes you angry? What do you get angry about? Would you like 
to tell me about it?  

[Many children wanted to talk about it individually. My answer to them all was:] 

 Would you like to write about it? 
Second surprise of the day: They wrote lots! What came through in what many of the 
children wrote was frustration, anguish, and helplessness, and the resentment that 
grew out of it. To me, this was something that needed to be addressed with the 
children individually, so I passed the sheets to the class teacher to do what was 
appropriate, because she is the one who knows each child well. 

MAKING PAPER AIRPLANES 
We’ve been planning to learn to make a paper airplane for a long time. Shall 
we do that now?  
I distributed origami paper to all the children, then showed them one way of making 
a paper plane. There were a few children who knew variations on my design, and 
knew how to make planes. They promised (to accept the privilege/responsibility) of 
teaching the others outside classtime. 
The purpose of the exercise was to sensitize the children to the need to pay attention 
to detail when using their hands, for instance, when folding paper such that the 
edges coincide exactly, or that the crease created by the fold is sharp. It was also for 
them to develop the language ability to listen carefully to instructions, and to follow 
them. It was clear that not all of them had developed the psycho-motor skills, the 
hand-eye-mind coordination, or the ability to follow instructions, (and perhaps the 
value for these abilities) to make something with their hands.  

5. HOMEWORK 
Take a sheet of paper. DRAW A PICTURE on it. Then, write a story about 
the picture. And give it to me next week.  
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 Session 7 
(4 October 2016) 

Comment:   In this session, I wanted to show them a couple of videos. The class was 
therefore moved to the adjacent classroom, which had the facility to show videos.  
This was the season when the school is in practice for a number of celebratory events 
and extra-curricular programs. Between change of classroom and the external 
distractions of noise, thinking back, this was not a good time for the activities I had 
planned for the day. Nevertheless, the session seems to have gone well. 

Greeting: Is everyone okay? YEEESSSSS… 

1. QUIET TIME      
We repeated the breathing routine from the previous session, and this time, 
when breathing out with the sound of aaaaa, we didn’t have any shouting. 
Overall, the routine went smoothly. 

2. RECALL.  
Q. Did you finish making the paper airplane?  
A: YEEESSSS. [Many children had brought the airplanes they had made.] 
 
3. POEM / SHADOWS 
“So today, we will do something new; we will read a poem called ‘My Shadow.’ 
Does everyone know what a shadow is?” 
Because the room had a projector, with the lights turned off, we were able to 
play with hand shadows of animals on the screen. They saw that as the hands 
went closer to the screen, the shadows got bigger, darker, and sharper.  

My fond hope is that this experience will come back to them when, in a higher class, 
they study light and shadows, and shadows under the sun, and that at least for some 
of the children, the memory will have the effect of enhancing their interest, and their 
curiosity about the phenomena. 

I read R L Stevenson’s poem to them, and asked:   
Did everyone understand the poem? YESSS.  Did you like it? YESSS. 
Anything you didn’t understand?  NOOO. 
Would you like to watch the poem in a movie? YESSS. 
Because of problems with the sound, we watched the movie twice — once with 
the unclear reading in the video, and a second time, with the volume turned 
off, and with me reading the poem in sync with the video.  

Their reactions suggested that they had enjoyed the poem and the video. If I ever 
teach a young class again, I’ll spend more time reading them poetry that they can 
relate to. It would certainly contribute to their appreciation of the refinements of 
language, experience, and thought. 

By this time, the class teacher had joined us. The rapport between her and the class 
was quite evident, and comforting, in that she seemed to understand the children 
and their needs. 
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4. SOME FUN 

 Think carefully. 

 Q. Draw a line. Now, without touching it, make it a longer line.  
  Can you do that? 
 A: NOOO.   
  [A: You draw a shorter line next to it, and it becomes the longer line.] 

 Q. Which is heavier, one kilo of feathers, or one kilo of stones? 
 A: Some said, “the stones,” and others said, “the feathers.” 
  [A: Neither, they both weigh ONE KILO!] 

 Q. In this one, you have to guess something. 
  There was a pink house. And it had just one storey.  
  In it lived a person in pink clothes, a pink cat, a pink dog, and a pink fish. 
  In the house, there was a pink table, a pink chair, a pink computer,   
    a pink phone, a pink door…   
  Everything in the house was pink.  

  What colour were the stairs in the house?  
 A: PINKKKK! 
  [A: The house has just one storey, it has no stairs!] 

This was for practice in careful listening/reading; figuring out what the question asks; 
finding the connection between the question and what went before it, even long distance; and 
making the relevant inference for the answer.  

5. STORY: The Giving Tree (Shel Silverstein) 
I showed them the book, and read it to them, stopping in between for comments. 
Q: Did you like the story?  YESSS. 
Q: What did you like about the story?  THE TREE. 

Q: How many people did the story have? THE BOY AND THE TREE. 

Q. Who did you like better, the tree or the boy? THE TREE! 
This was unanimous. Some of the children were upset with the Boy. 

We then watched a video of the story, so that they could follow the words on the screen along 
with the reading, and also look at the illustrations.  

6. HOMEWORK  
“Next week there won’t be class because it’s a holiday. And when we meet in two 
weeks, on OCTOBER 18th, it will be our last class, before the Diwali holidays. Can I 
give you some homework for that day?”  
There was no opposition.  

“Take a sheet of paper. DRAW A PICTURE for me. And bring it to school next time. 
And I’ll draw a picture for you. Okay? Is that a deal?”  

The Class Teacher stepped in at this point: “So at home, you have to draw a very nice picture, 
may be a tree, and if you can, write a story about the picture, and give it to Tara Ma’am as a 
goodbye gift. Will you do that?”  YESSS Teacher! 
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 Session 8 
(18 October 2016) 

Comment:   This last session was rather rushed and chaotic. Some of the children 
were expected to go for rehearsals of various activities of the festival season, and 
others were distraced by the noise outside. There was also a request to end the 
session early. 

1. QUIET TIME      
 “Sit in your places. Sit straight. Hands together in front, in your lap. 
 Shall we do the BUBBLE quiet time?” 
 We went through the motions, but I could tell that the minds were not 

quiet, nor were they in a state to quieten down. 

2. HOMEWORK from last class 

Did anyone draw a picture for me, and write a story to go with it, like Teacher 
asked you to do?  

The rest of the session was devoted to exchanging the pictures. One of the 
children brought me a red paper rose she had made. Some of the others had 
pictures, but no stories. I had made a bookmark (a laminated drawing) for 
each of the children, which I gave to them. 

 

I had planned another learning activity for the session, but for the children, the 
session was over even before I started. So we said our goodbyes and left. The 
goodbyes, like the rest of the session, were rushed, and I think a bit unsettling, both 
for the children and for me. 

 

 

Overall, this has been quite a learning experience, truly enriching.  
And if nothing else, it will benefit me in my interactions with my grandchildren. 


